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1.

Some Implications of the New Conceptualization

of Dyslexia and its Intervention

Heightens our attention to two sub-processes: Naming Speed and
Phonology—we can assess these and identify relative strengths and

weaknesses—yet, we do not need to reduce instruction to one or both
of these areas. Connections between all processes!




The Comprehension Bias:

“Just because students cannot call words fluently, don’t
take them out of the meaning-making game”

The Basic Reading Skills Bias:

“Accommodations are a poor excuse for literacy”
(Greene, 2000)

New Conceptualization of Dyslexia:

“Everything matters. The more you know about a word, the
faster you will read and comprehend that word” (Wolf, 2010)




Some Implications of the New Conceptualization

of Dyslexia and its Intervention

2. The division between bottom-up and top-down processing:
“Everything Matters”. We can interpret this as meaning that all students
benefit from a balanced approach to literacy, though how this balance is
achieved shifts and changes over time.




Word Ildentification
Strategies (Word Attack)
**sounding out” is critical

epicture cues
*skip and read on
swhat makes sense
eare there any chunks?

Phonological Awareness
and Phonemic Awareness
eability to hear sounds
in words
*knowledge of phonemes
*segmentation and blending

Alphabetic Principle
eletters represent sounds
supper and lower case
eputting letters together
makes words

Concepts About Print
*how books work
eparts of a book
sconcept of word
eleft-to-right
swritten words are spoken
words written down

Vocabulary Development
esight word vocabulary
-patterned words
-most used words (Dolch)
sreceptive vocabulary

. -wide reading
For TeaChmg -theme/unit words
Poor and Non-
onventional Readers:
Balanced

Reading

Responding to Literature
epersonal response
eliterary elements:
esequencing story
echaracter mapping

edescription
stheme

Reading Fluency
«“feeling” fluent
schoral reading
spartner reading
*big books
*book-in-a-bag
srepeated reading

Reading Comprehension

Increasing Opportunities to

and Hearing Good Readers
" Read
Cognitive Strategy Read . :
: reading lists (brainstormed)
Instruction teacher read aloud :
. .. : home/school literacy
epredicting, questioning, partner reading
. : - accelerated reader

. searching, summarizing, books on tape

" clarifying, main idea, details il sponge reading



Some Implications of the New Conceptualization

of Dyslexia and its Intervention

3. Dr. Wolf’s research provides a conceptual bridge between the
key importance of behavioral and cognitive skill--
behaviorism and constructivism. We not only need, but must
have both—automaticity, speed, fluency, and the rich
conceptual understanding of words.




“Best Practices” are Balanced:
Bottom-Up and Top-Down

-Lesson Structure

-Use of Instructional Time Principles of Effective Teaching

-Classroom Management
-Seatwork Management

-Meaningful and Purposive Activities
- Classroom Dialogues

Specific Best Practices for Direct Skill Instruction ::_rlesatrr:icnt;og(a;:'nR;iaci):ys|veness
, . m— - Integration and Connections
-Sequencing (e.g., breaking down the task, providing of Ideas Within/Between Strands

step-by step prompts, controlling level of difficulty) and to the Real World
- Drill-repetition-practice (e.g., daily testing, repeated practice,
sequenced review)

-Segmentation (e.g., breaking down skills into parts and then
synthesizing the parts into a whole)
-Directed questioning and responses

Specific Best Practices for Higher-Order Literacy Learning

Bottom-Up
- skill building
-automaticity

- mastery/review
-developmental
-sequential




Some Implications of the New Conceptualization

of Dyslexia and its Intervention

4. Makes us think about our definitions of dyslexia and learning disabilities.




The Diversity Within the Category of Learning Disabilities:

Implications for Differentiated Instruction in Our Schools
High

— Non-identified LD
Listening

Comprehension




The Heterogeneity of Poor Readers

Subsystems that underpin word reading are different from those that underpin
language comprehension (Catts, Adlof, & Weisner, 2006 in Hogan & Thomson, 2010)

42% of children marked as “poor” readers in 8t grade were not poor readers in 2nd
(Hogan & Thomson, 2010)

Approximately half of those readers in 2" grade that were identified as poor, were
not poor readers in 8t grade (Hogan & Thomson, 2010)

“The changing nature of reading comprehension is one likely cause of poor
reader instability and the resultant change in predictors of reading comprehension
impairment from second to eighth grades” (Hogan & Thomson, 2010, pp. 383)




Talking Points:

The Case of Comprehension:
Exploring the Complexity in Providing
Socio-Cognitive Apprenticeships




1. Many students struggle with cognitive strategies for
understanding reading and writing—and how these strategies
are used flexibly across an entire learning process.




Metacognitive Interview Data
(29 Special Education Students)

copying bulleted lists essay

Option 2

m*kﬁ €\f\$m %%Y\E[\:*\Q\Y\ *QQX:IDF

tend 40 \0‘3‘1 alj N CQW

. ey MOSt mampaals *ee%‘n JB B No hierarchy, but child
o = Maosk Peoble M\fﬁ fs0r_on i
he R four, oPTooh _culled tpni uses a copying strategy
e > the nex+teeth are # Q\> lr\ﬁ_&:eekh
S Colley  cannes-Canines helt oy

Orob food and \\0\& QI’HD Pzﬁ

]
1

b
i

Percentage of Students Who Correctly Ranked: High, Medium, and Low

Accuracy in Highlighting Note Taking Writing
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“Plan” does not
include any

Student does have
sense that a report

\ | Details within web bubbles
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2. Teachers Matter. Learning is not in curriculum, but is socially constructed
at the intersection of texts, practices, people, and contexts. Teachers
largely construct “what counts” as literacy in their classrooms by the way
they engage students in talk, what instruction they emphasize, the role

that literacy plays (empowerment or activity).

For many students who struggle, literacy is viewed as set of activities to get
done. It is not a strategic process where students become metacognitive
of strategies and can use these flexibly across an entire inquiry process.

In fact, Conley (2008) found that most secondary teachers utilize teaching
activities, but not cognitive strategy instruction.

Goal: Providing students with cognitive apprenticeships into
the cultural tools and practices of authors, social scientists,
artists, scientists, mathematicians, and musicians.



Primary Intervention for All Students: Embedded Strategy Instruction

Cohesive
Curriculum

Accommodations
to Access
Curriculum

Learning-to-Learn,
Cognitive
Strategies, and
Text Structures

Cognitive
Apprenticeship

Content-Area Teams
eHorizontal
Coherence
Measurable
Benchmarks
Content
Enhancement
Formative
Assessment
Summative
Assessment

*Teacher Read Aloud
sPartner Reading
*Digital Technologies
*Text-to-Speech
*Web-Based Supports
*Additional Time
*Transcription
Support

*Guided
Notes/Outlines

*Peer Learning

Access to
iculum

Learning-to-Learn
*PLANS It
*Reads It
*Highlighting
*Notetaking
*Marks It
*Maps It
*Writes It
Cognitive Strategies

Summarize
*Predict
*Question
«Connect (Self, Text,
World)
Clarify
sInference

Text Structures
Story Structure
*Problem—Solution
«Cause—Effect
*Timeline/Sequence
*Persuasion
sCompare—Contrast
s/Argumentation +
Rebuttal

Learning

t  Strategies

«Commitment

sLabel and Define
Strategy
*Metacognition:
What, When, Where,
Why, and How to Use
Strategy
*Modeling/Thinking
Aloud

*Examples and Non-
Examples

*Guided Practice
*Pair—Compare—
Share
*Generalization/Trans
fer

sIndependent Practice

Fidelity to
Teaching
Practices



3. Reading and writing are not endpoints. They are cultural tools to
accomplish social and individual goals. People are empowered when literacy
meets personal and social needs. Yet, for many students, the teacher
remains the sole audience for students’ writing and reading is taught as an
activity. Writing is often of “dead letters” (Florio-Ruane, 1989).

MSU Doctoral Students
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4. The underdetermined nature of language. In cognitive
apprenticeships with multiple strategic frameworks, there are
enormous language demands—--and we most provide students
with a language to talk about text. We must “structure up” and
make explicit the language demands of different content areas.
However, we also must structure up the “social” and “behavioral”

skills to allow students access to the process of meaning
construction.

Ventriloquation
Prolepsis

Increasing Mediational Potentials within Literacy Events




HWN —

e

Mark It and Aote It!
Read and mark
Write notes in margins
Re-read marks and notes
Self-Check:

Do my marks and notes make sense?
Pair/Share/Compare

“Here’s what | marked...”

‘Il made these marks because...”
“Questions or comments about marks?”
“Here’s what | noted...”

‘Il made these notes because...”

(ustify and explain)

Discuss: How are We Different/Alike?
Community Share

A

)




-

— Thaes R g dead e nataila

| harsn mada saifrs on Ny copy ol B lead
_ I hgef CEarQd i B i 0 ool MO 15 Wl D FETR STl eS 1 0w o T T
__ I hyee gimipmdnd fevas ipd quidElang 0 pak ey I O B res

i

__ D éays prapanged o T o8 SO R 80n by DHe] ] TV MeBoieg, ngies, and e res b g e Qe ndin
| mrangsd tha phesical acscam == | Faed ape conlecl st asch membarr ol Ba greop iorde, =pomra, ecl g, bsoneg |
| oSl wyw corriac! o meke sura | achosssisdigesy’ =Ty group meaambers
__ I megemiad Mo radd Mod e oD i DEgin e SRS s o i | “Dar ek B j0 d Bacaiss hey by erasnd s 0 i Dhesmi injg g
FESLa R el WYAS ieded U0 Ded popEuItEd 1D SR s N Q0|

_ limed ayw coTecst bz ovanisio » comsciion o asch ol rrpgroop mermbers.
P epeesyid o o s e oD NEre bt i35 Dp DETANID . PRIy OF CERTIUTEY T A ASS FE e
1em, “Lih-haan®|
F e Smosaem gl af ek, | mourekd he group sbeud s lash By seaisfing lbatask
| acirredy pardcipa i'vd’ By ofensp dhes sl e Eagrreng, soddie, ared and of oo Secuasson .
I rrasdis mrrebies wlisfermanks @ rres =ra e e reberes mhoen g shoced wileme je g "Thafe a el e iSaras b wiea™

1 ek b v T COaTiEOyInE paed o8 B e e orieRes 0 DR DRy o bl e s

hﬂm.lﬂml_,

_ ht i [ SOaTEeTLENEahd [hes o S iRAR0,
Chor grous daodTisd ke evants i~ ba rasing

Cor grous campgheiea’ a dsvnk-sfeal
Chor grous et Tisd quasdors Hher were anararsed N e iesd g,

D el bEEre g UASNOSE [T Add Dl BN S g 0 1T ieaTE g
b GRORED Wiaky 3 it e SRR el S S B0 o I TS I R ndid oL s oadi] e b, e thes w w ik SRaRn |




W riting Community Kules
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Fositive Comments

S1ving Feedback [andience|

"I liked it when..."
“lom ged wouve
“Tenpoied "

“I liked ;he wear, "

"Tam a lor likse roun besanms, .. "

FKerelving Feedback [authod

“Liel good whep ...
“"Thank o for..."
"I appreciate thak . "

“"That 1= an interesting. .. "™
"I had not thowght about. "




A Couple Talking Points:

1. What are the instructional implications of “everything matters”?

2. Do we interpret this as an emphasis on a “balanced literacy”
curriculum? If, so, what is “balanced” and for whom? When? Where?

How? and Why?

3. How does this jibe with the ability to identify (assess) phonological
difficulties for some students, naming speed difficulties for others, and
a double-deficit for still others? Doesn’t this variation actually argue for
forms of differentiated instruction that is explicit, direct, intense, and
strategic in the areas of greatest challenge?

4. Where does instruction occur? If we have students who benefit from
direct, explicit, intense, and strategic instruction...how do we think about
where instruction occurs?




Person

Person




Access to the General Education Curriculum

Is NOT the same as

Understanding that Curriculum
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